Learning as Collaboration:
Group Work at University Park Campus School

University Park Campus School (UPCS) strives to prepare all of its students for success in college, and the
school has had tremendous success meeting this goal. Every graduate of UPCS has matriculated to a two- or
four-year college, even though the majority of these young people entered the seventh grade at UPCS with
skills far below grade level. UPCS faculty attributes student achievement gains to their relentless focus on
providing rigorous instruction and to creating a supportive culture of excellence. In describing their practice
to other educators, UPCS faculty have consistently highlighted the importance of group work, which they
say provides an effective means to address the diverse needs of UPCS students and to establish and maintain
a culture of shared success. This paper looks at the reasons why UPCS faculty believe so strongly in the value
of group work—and offers strategics they have learned for facilitating groups effectively.

Why group work?

Group work is not an add-on at UPCS. It is central to the school’s mission: to prepare every student
academically for any college or university. Beginning in grade 9, all students pursue a rigorous college-
preparatory curriculum consisting of all honors classes. At the same time, instruction is individualized to

connect to each student’s particular level of development—including English language learners and special
education students. ‘There is no tracking. Instead, there are small classes, supportive relationships with
faculty, 90-minute instructional periods, and daily homework sessions. Group work is a key ingredient to
this instructional design, as it maximizes student engagement with academic content and teachers’ ability to
personalize instruction to meet every student’s needs.

Group work is also a key ingredient to creating the kind of school culture in which everyone shares a decp
commitment to one another’s success. At UPCS, collaboration is the norm. Faculty, students, families,
and community partners work together to solve problems and improve results. Teachers and students

arc empowered to take risks and are not afraid to admit mistakes or ask for help. Such an environment
encourages effort and persistence from even the most discouraged learners who enter the school.

For group work to address the academic and cultural objectives of UPCS, it must be carefully crafted. The
assignments must be robust, allowing for high-level thinking and multiple entry points, and they must be
structured so that every student contributes in a meaningful way. UPCS teachers describe the following

benefits of well-designed group work:

Academic Benefits of Group Work

Increased engagement with learning: With group work, more students

| love class discussion, but in the best

are engaged in learning for more time. The founding faculty of UPCS class discussion there’s one person
figured out right away that they couldn’t lecture or have students do talking at a time. In group work, you
independent work for a full 90 minutes, though students required can have a third of the class talking
some form of extended learning time to get up to speed. The teachers at the same time, productively.
needed to find ways of getting everyone to actively participate. Group - Peter Weyler, English teacher

work brought more students into the process of learning.
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Deeper, more flexible understanding: Through discussion with peers, students are forced to communicate
and, thereby, clarify their own thinking. They also must listen to others, becoming familiar with multiple
ways of thinking about complex problems or ideas. Entertaining multiple understandings requires students
to think beyond their initial response and understand the content in a more rich, connected way. These
habits serve students as they learn course content, and in the long-run: the ability to weigh multiple
perspectives is demanded in college courses as well as civic activities.

Dgﬁrerentiatedmppartﬁr individuals: With diverse groups of One of the rules | say in here iS,”ASI( three
students, group work is just more efficient. When students work  before you ask me." I'm only one person. |
in groups, they have access to many supportive teachers—their can't get to every single kid, unfortunately,
classmates. Peers can quickly, and effectively, remediate each in one dlass period. | can't be everywhere.

other’s weaknesses or misunderstandings (and, in teaching each it's more productive for me to say to the
kids,"Ask one another before you ask me,”

so that they get immediate help, instead of
having to wait for me.
- Kate Shepard, math teacher

other, solidify their own learning). The teacher can focus on
the needs of the whole class and on supporting those who need
something extra.

Tool for assessment: When students are working together, their
thinking becomes transparent. No one can hide in a classroom where everyone is expected to participate.
- 'The teacher, by listening in on groups, can quickly assess understanding (and misconceptions or gaps in
knowledge) and tailor instruction accordingly.

It allows me to be that fly on the wall and just sit and
listen and take notes on what the kids are talking about ~ Practice for college and professions: In their
or thinking about.... I'l have a notebook with me, and Ilf group work, students become accustomed to
Jjot notes down, "Sally really isn't understanding that.”... the qualities of good discussion. When groups

I've been using that a lot to figure out,""VWell, what do | do present to the class (which they do regularly at
tomorrow! What misconceptions are still floating about?”
or "Who really gets this and who doesn't get it?”

- Jody Bird, science teacher

UPCS), they get practice with public speaking
and learning to present and defend their ideas
clearly.

Culture-Building Aspects of Group Work

Group-generated solutions: A group approach to solving difficult ~ There's not one way to do math, If kids
problems helps build a group-oriented school culture from the aren’t working together and talking with

inside out. Students regularly sce (and benefit from) each other’s one another, they won't see all of the
different ways.When you get to see lots

of different ways to get to one answer, you

derstand the math behind it a lot :
build a school community that values the contributions of each Hnaerstan _eKr:tae Sh:pellr;d talotmore

individual and the belief that “we can all do this, together.”

strengths in small groups. They celebrate multiple solutions
for complex problems. Those classroom-based experiences help

Culture of mutual responsibility: A key factor of students’ success at UPCS is their commitment to each
other’s success. No student allows another to fall behind. Group activities are not simply product-oriented;
they demand that each individual understands and completes his or her share. Group members, then are
responsible for ensuring that everyone understands the material.

Behavioral norms: There are relatively few disciplinary problems at UPCS, largely because positive academic
behaviors are taught and reinforced in every classroom every day. Group work is a key vehicle for teaching
students the behavioral norms that maximize engagement in the classroom and ensure an orderly, minds-on
culture throughout the building.
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Comfort with risk taking: Academic challenges can be intimidating, but group work provides a peer support
system that prevents students from shutting off when learning feels risky. Group activities tend to be

messy by design and help students to experiment with new understandings, and to value mistakes as rich
opportunities for learning.

What group work looks like at UPCS

On a given day, UPCS students will engage in some form of group work in almost every class. The size,
structure, and purpose of group activities varies in each class. In science, students may do a lab report in
pairs for a couple of days, split into foursome “reading circles” on another day, and then work on a group
experiment as threesomes the next day. Each group may have a different assignment as well. In math class,
student pairs often complete different levels of assignments at their own pace, though they typically stay
under the same umbrella of a curricular topic. In English, groups may be reading different plays, or they
may each use a different literary analysis activity (such as an “I Am” poem, a companson/ contrast diagram, a
drawing of imagery) to respond to the same text.

Teachers at UPCS share favorite literacy-building group activities that provide every student with an
appropriate entry point into high-level texts and concepts. Teachers also craft group activities specific to each
discipline that mimic the type of work done by scholars and professionals in the field. In history, primary
source circles allow students to analyze challenging texts and apply the skills of historians. In math, students
tackle complex problems, using a varicty of manipulatives and methods to find their own solutions. In
English, students use a range of text analysis activities that require multiple styles of thinking and learning,
In each class, students become accustomed to particular types of activities or recurrent structures.

Not all learning ac UPCS happens in groups. Each class comprises a set of routines and learning structures
that students practice throughout the year. The activities range from whole-class discussions, to independent
writing-to-learn activities, to note taking during a mini-lecture. Group activities are built into this web of
activities where they can leverage deeper learning opportunities and build student engagement. During one
class period, then, students might begin working independently on a problem or prompt, then participate

in a discussion or teacher-directed mini lesson, before they move their desks into groups to extend their
understanding of a topic. Desks are always moving, and groups are not always the same. Teachers assign
students to groups according to the activity, sometimes grouping students at similar levels and sometimes
differentiating roles within heterogeneous groups. While not every topic lends itself to formal group projects,
students are in the habit of sitting in groups and assisting each other even during independent work time.

How does it work?

Any teacher who has tried to implement group work knows that it doesn’t just happen perfectly on the first
try, It’s uncomfortable at first, messy, maybe even chaotic. Implementing group work requires a shift on

the part of the teacher. S/he has to design and manage new structures and release some control (of content,
though not necessarily behavior) to students. The students themselves need time to get used to their new role
in the classroom. They require some training about how to work in a group.

In the end, conducting group work requires a lot of planning and careful forethought. The teachers at UPCS
have mastered the craft in many ways, though they still continue to learn new techniques. Here, they share
some of the main lessons they have learned about using groups well.

1. Teach students how to work in groups

Teachers work hard to craft activities that put students in charge of their own learning and that promote
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responsibility toward others in the group. If’s not easy to do, and it takes time to get students accustomed
to this work. UPCS students are introduced to group work right away, during the August Institute, a
three-week summer experience designed to expose students to the academic and behavioral expectations

of the school. Teachers “stay on” the seventh graders, showing them what is expected of them at UPCS

and providing them with tools for organizing their work and staying on task. The younger students receive
constant feedback about their academic behaviors, as well as about the content of their work. The students
generally rise to their teachers’ expectations, partly because the school has a culture of serious work and of
student success. Younger students witness older students working well in groups and performing interesting
projects and assignments.

The successful induction of new students also

B tient with it. i i i t going t
e patient with it. Be patient with yourself. it's not going to requires explicit teaching, Over their six years

be perfect the first time you try it, especially with kids who
aren't used to it.You'll have to do a lot of work to show  at UPCS, students become accustomed to
kids how their role has changed as a member of a group.A  moving in and out of groups. In each activiry,
lot of kids are resistant to it because they know how to “do  norms and expectations are set so that all
school” well."If | sit down, listen, don't upset the teacher,  students are accountable for contributing to
pretend that | know what I'm talking about, and don't the final product. This eliminates a common
disrupt, | can get by Group work tends to take kids out of  gcenario where one student does that activity
that safe spot and makes them the center of it.

and the others disengage. Manv activi
- Ricci Hall, social studies teacher &8 Y o

structures cut across disciplines and grade

levels, so the process and norms of working
together become habitual to students within their first year or two at UPCS. Over time, group work creates
a culture where no student is allowed to fail~—because his/her peers won't allow it to happen

Favorite stmtegzes ﬁ:r esmb[zsbmg group éelmmor._ Rt

. As a class, create a. hst of What a good group member does
’::"Well Sy . ..

= been tried at least once, assrgn diﬂ'"erent roies ‘to rnembers of the sa.rne group

. .Conduct a ‘ﬁshbowl o model a group drscussxon, Requrre students in the outer rmg to keep track of
[ the modeIed drscussmn in order to analyze itasa class i o S sl

- : :__Prov1de a task liSt a_nd clear expectatrons for the product that day

. .Deslgn activities that no student can do on hrslher own, For example, ro%ride edach person witha =0
. different chunk of information that 1 may onIy be shared orally, or requrre that. each person complete a
' -partrcuiar prece of work and sign: offonit. ' i o

-+ Model and practtce effecnve discussion,. practrces, such as prggybackrng,’_ Wher_e a student :mu_st_refer toa- -
; -prevmus comment before entermg the conversatlo' ] e R RO

. Instttute the ask three and then me’ rule, whrch forces:.students o, reiy on each other before seeking
S :,help from the teacher L ' :
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2. Form groups carefully, according to the demands of each assignment

A “group” at UPCS might be a diad, trio, a group of four students, or a group of about 10 students (half of
the class). Groups change frequently, depending on the assignment. Teachers decide the size and membership
of groups ahead of time. Ofien, assignments require strategic grouping, so that groups have the right blend
of strengths and needs to meet the objectives of the lesson. Because UPCS is a small school, where students
loop with their teachers for two or more years, their teachers know them well enough to shape groups based

on skill, behavior, and past performance.

If students will be allowed to choose their own
groups, the teacher makes that decision in advance

You really have to know your kids, and know their
strengths and weaknesses to put a group together that

because sthe knows it will work for the particular can function well. 've come to understand over the
assignment. Middle school students rately choose years that if you just haphazardly put a group together
their own groups (in some classes, they never do), and you don't think it through, then the repercussions
and in the upper grades, choice of group members won't be good.

is contingent upon the lesson and on the capacity of - June Eressy, current principal and former English teacher

students to prove themselves as effeetwe coila'oorators

3 : Tricks fbr s/mpmg qjﬁcﬂve graups

see- each role modeled start pusb,lng iower—level students mto the challenglng roles.

S -move more qutckly and complete extenslon actmtles

. Palr students Who have a hlstory of worklng weii together

' -Seleet groups in advance Even pre-—selected groups can look random to students

: Hand students a coiored stlcker or crayon as t_hey Walk in the rootn Use the colors to assrgn groups in a_ e
i i way that looks random, but is not : SR : : e

b Pair an Enghsh 1anguage learner w1th a buddy who can offer translatlon support

Create heterogeneous groups for actlvmes that have multlple entry pomts or roles
:Puﬂ together students Who struggie ina sumlar Way fori mtenswe eoachmg from the teacher T

- Pau: students who tend to thtnk dtﬂ‘erently, so that they 1L learn new apptoaches t [T

A531gn the most chaﬂengmg roles to more advanced students 1n1t1a11y Once ¢ everyone has had a chance o

o Let the htgh flyers” work together sometlrnes, especmlly in skﬂls practtce asstgnments ln Whicll they can o

Make sure the size of the group Works weil wrth the act1v1ty Cons1der keepmg some students in sma]ler '

' groups than others if they tend to struggle in larger groups.’.

3. Set clear expectations... with just enough structure

Groups at UPCS work well because students know what is expected of them. Teachers build in time to
model new group procedures and make sure that new (or especially challenging) activities are broken down
into clear steps with a concrete product. Younger students tend to need the highest level of explicit structure
in their group assignments. Providing clear instructions and carefully structured assignments takes time, but
it's worth it. When students have clear structures to rely on, they are less likely to engage in non-productive
behavior and more likely to engage in real learning.
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Suggestzom fbr pmmdmg enougb stmcture. Sy ':.:- S

.. ;Always provide clear i 1nstruct1ons Watch out. for time: gaps or. arnblguous language Every student should_ o
' ..know what is expected at every ‘moment. : g

. .'ZProvrde 1nstruct10ns in mult1 Sl ‘vrays: verball A on a urde sheet, on 4 Whlte hoard rn a d1 rarn, etc. i
S P Y Y g ag

. j\':*Chunk the acmuty 1nt0 a set of steps or checklist

B .__-confused

» - Establish a repertorre of cc common actmrles, so that students can rely on. famlhar assrgnment structures
"f,-when workrng w:th new content. L R HHMD

‘" Take time ot to model new acmvrtles or. procedures. Students Wlll be able to Work more efﬁcrently and
tackle more drﬂicult content once they have the procedures mastered e RS R

*  Drescribe ughtly deﬁned roles when students are new to usmg groups or are hkely to feel anxious about
thecontent " AR AT R : S

. Frgure out the logrstzcs in advance and have all rnaterrals ready to go When students arrive.. Tlus 1s
S especrally 1mporta.nt for younger students who are Tess hkely to Wait pauently through messy transrttons S

' e Reqture every student to produce somethrng by the end of the actlvrty, and rnake the expectatlons for
5 :_-that product clear. L : : : o .

. When an act1v1ty is gomg OE course, _check to see rf the 1nstruct10ns were clear. Re\uew and adj ust.,

_'_'1nstruct1ons m1dstream, 1f necessary

.l Rev1se, revrse, rev1se lf an act1v1ty - hasn't worked well the ﬁrst tlme, cons1der how the 1nstruct10ns and
'* _"_:'-'Structures coulcl be I‘CViSCCl 1o match your ob}ecnves R RS : :

4. Hold students accountable for their work

UPCS students know that they are always held accountable for the work that they do in groups. Some of
that accountability is informal; because UPCS students learn a sense of responsibility to each other, students
don’t want to let their group down. Other accountability measures are much more formal and result in
grades. Group accountability methods used at UPCS include
The kids monitor themselves, especially  individual written products, shared public presentations, group

when we get to the stage where they’re self assessments, on-the-spot process grades from the teachet, and
the managers. They take that very seriously,

and they actually become better at keeping
the kids on task than | do.
- june Eressy

high-stakes tests. A combination of these accountability measures
might be in place for any particular group assignment. Taken
together, there is very little room for any student to slack. Each
student is always held accountable for something.

pzml accaunmbzlzty meamres. L

Requlre everyone to put somethmg in wntlng When each student has to write out a math problern or’
‘take notesfora debate, everyone sohdlﬁes their understandrng._‘ ' ancl the teacher knows that no one. has :
‘:rernamed 1dle S ' i : '

e : -Ass1gn an. exit tlcket at the end of class in whrch each student summanzes What s/ he learnecl in’ the
3 ;.;group The. teacher w1ll know rlght away if someone wasn't llstenmg or isn't gettlng rt
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-« Divide multi-day group assignments into target tasks Requrre groups to complete a.nd show the teac:her L

" the churrk of work they accomphshed each class perlod

e Walk around the room with a class hst, and puta check next to the name of each person ‘who s s
- participating in drscusswn or actrvely lrstenrng Translate those checks into classwork grades ' '

e Reqmte each member of a group to s1gr1 ofl: on the sectron of the assrgnment that s/ he contrrhuted

- s  Ask students to assess themselves (and each of therr group members) ona group Work ruhrrc Requrre

R students to ]ustrﬁr the rubrlc grades they grve, and make those grades count

. Instltute a group manager in charge of colleetmg Work lceepmg students on task and assesslng the

- group. .

e - Let students lcnow how the Work they are domg in groups today wrll help them prepare for a test or essay .

" next week

eIf students are ofl: task (even one. memher ofa group), take pomts off of each group'mernbers product

T Make that deductmn vrsrble medratcl}’ L

e Remove 1nd1v1duals from gioup asslgnments When necessary Bemg forced to Work 1ndependently 1s ':}..;

~ often. punrshtnent enough

e -Prowde students with certain prmleges (hke choosmg therr partners) when the assrgnment allows for it,

" but hold individuals accountable for maklng wise decisions. If a part1cular pa1r doesnt Work out dont
L allow thern to Work together agam for the rest of the quarter S e :

~» iftoo many students get off task end group Work for that day Pull the class back together to Work Wlth

o the teacher B

4. Differentiate assignments and support

Differentiated instruction is a must at UPCS because of the range of student needs, and group work is a key
strategy for reaching students who are diverse in their skill levels and learning styles. Students are grouped
intentionally for each activity. In some cases, teachers will group students with a wide range of skills,
knowing that everyone will have a way to contribute to the work and will benefit from seeing a variety of

approaches. Often, these heterogeneous groups include specific roles; weaker students can take on a less-
advanced role until they have mastered the procedure or skill, while a more advanced student can take on a

more complex role immediately.

Not all groups are heterogeneous. Sometimes UPCS teachers
group students of similar levels and provide them with
different tiers of the same assignment or a range of extension
assignments. This allows more advanced students to dig
more deeply into the material, while the teacher can focus
attention on the students who struggle more. Typically,
homogeneous groups are used when students are reviewing
previously taught material or when the teacher has identified
a group of students who need help acquiring the same
strategy.

A lot of the advanced students want to just
say the answer; and group work prevents them
from just spitting out a formula because they
always have to have discussion. The upper level
students don't always like to do that They just
want to get their work done and hand it in.
But when they're doing group work, they have
to talk about it. They have to think about it,
sometimes in a different way... bven if their first
way to solve it was great, they can come up with
multiple ways, and that just makes a stronger
problem solver, a stronger thinker.

- jody Bird
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UPCS teachers generally prefer heterogeneous groupings for assignments that allow it, especially when the
content is new and everyone can enter from different points.

Heterogencous grouping doesn’t only benefit the weaker students. More advanced students often struggle,
and push their understanding decper, when they are forced to look at a problem or issue in multiple ways.
UPCS teachers have found that while advanced students might prefer to write an answer quickly and move
on, the practice of Workmg in groups rnakes them thrnk more ﬂexrbly and understand concepts more deeply

Z:II-IMetbadc ﬁ)r di ﬂérmtmnng group wark

' 'Make talklng a prlorlty Encourage students to clarrfy one anothers drﬁcu.ltles and talk through drfferent :._

_ approaches to. the sarne asslgnrnent untll everyone understands

- . "Early m the year, asslgn the more advanced students to challengrng roles, partlcularly those that requrre '
- group leadershrp G '_ : : Wil o i
e Allow Enghsh language learners to start out Wlth roles that ptovrde a less threatenmg entry mto

"-the roup. The “artistic interpreter” or “vocabulary wizard” can bring important lnformatlon to the e
group. rp1 ry g 1mp! o
- group, | bus : are roles that help an ELL student sohdify hrs/ her eomprehensron before Jumping 1nto a

- conversation. | D i o
. Select drfferent texts for drfferent mdlvrduals or groups. All of the texts mrght revo]ve around the same
. jtheme or: concept but reqmre dtfferent levels of readlng skills, o DA

—generated charts, and other supports on hand for students to use as :

: :Parr students who have a track record of helprng each other out.’

‘ ;' ..Have extensron assrgnments ready'to go for the hlgh ﬁyers

. ;Be awate of how much teacher support each group will need If you plau to work mtensrvely Wrth one:
= group, make sure the other groups have assrgnrnents that they can taclde on therr own.

5. Use group work as a formative assessment tool

When students are working in groups, the teacher is in an ideal position to gauge student understanding.

In a well-supported group assignment, students can take care of themselves for the most part, so the teacher
is freed to listen in on conversations. Because group work requires students to talk (and allows many more
students to talk at once), UPCS teachers take advantage of what they hear to assess how much students
understand and where misconceptions may reside. Sometimes the teacher uses this opportunity to step into a
conversation and immediately clarify a concept or guide the conversation in a more fruitful direction. More
often, the teacher uncovers issues that can be brought to the whole class and might alter the next day's lesson.

In addition to the rich data that can be found in talk, teachers can use low-stakes writing, class presentations,
or group sclf-assessments to identify areas of strength and weakness. Group rubrics may indicate that the
whole class needs work on discussion skills, or an “exit ticket” concluding a group activity might indicate
that three or four students need extra support. All of the work that comes out of groups can be harvested to

inform next steps for instruction.

Tip ps for keepmg assessmmt at tbe jbre;ﬁ'ont. :

Resist the urge to ]ump 1nto conversatrons Hold back and hsten as much as posslble
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.. Take notes on what you notice happenlng in groups Who gets it Who nceds help’ _ =
« Use what you hear, read and observe to shape ﬁxture lessons L B .

. Step into groups When fedll'ectl()n IS IICCCSSEI.I'Y USC qUCSU.OHS to get group COI’IVCESQUOH gmng in a U.Seﬁl}
o dxrectlon R : : : '

. Be prepared to hear 1deas that you may not. have thought of yourself Celebrate those 1deas and brmg
them back to the Whole class, - : . R . .

6. Find comfort in the noise

Group work gets noisy. For teachers, the noise can be unnerving at first. UPCS teachers note that it’s
important to distinguish good noise from bad noise. When students in each group are talking about the
work, the noise level multiplics. That on-task talk is exactly what group work is designed to achieve. Off-
task talk is another story, and UPCS teachers make that clear to students by setting group norms and
accountability measures. Talking should stay within the group and be at a level that allows other groups to
work. Sometimes, when one group needs more space to focus, or when an activity requires a lot of boisterous

talk, UPCS teachers allow groups to spill over into the
hallway. The first time | tried it, | was scared to death. It really
feels like you're giving up so much control. It's much

Noise aside, the move to creating groups can be easier to put the kids in rows, stand in front, and have

intimidating to teachers for other reasons as well. all the control in your hands. Many of us went through
For starters, the teacher can’t always know what each school like that. There’s something really nice and
student is doing at every moment. Discussions may safe about it. The concept of having kids in groups, in
lead to misconceptions. Students may come up with charge of their own learning—that's a scary thing.
questions that the teacher can’t answer. 'The groups - Ricci Hall

may not work at all the first time around.
| was intimidated doing group work when | began

These concerns are real, but UPCS teachers believe it’s teaching... | did not do group work for years. It
important to get beyond these fears. They know that, was because | was so intent on getting order in the
with practice, and a little letting go, group work does classroom and getting things to work that | thought
get their students more engaged and learning more that was going to work against me. | was wrong,
efliciently than could happen otherwise. - Peter Weyler

7. Change course when necessary (and be patient with less-than-total success)

Group activities don't always go well, especially at first. UPCS teachers encourage their colleagues in other
schools to be patient with learning how to implement groups. .. and to change course when necessary. If an
activity is going badly, especially if multiple groups are

having a rough time, it may be necessary to intervene ¢ something goes wrong, if it’s not working, it needs

and try again fater. While it's important to try to to be changed.You can change it midstream.You can
anticipate and plan for potential problems, some say,"“You know what? This isn't working This is what
problems will arise anyway. Over time, as teachers | wanted and if's not happening. Let’s try this!" Or
develop a strong repertoire of group work methodsand ~ "We're going to come back to our seats now, and
interventions, there are fewer surprises, but even the were going to try this agaio JFomOFTOW- I'm going to
most seasoned group work facilitator has a bad day. change the activity a little.”

- PeterWeyler

Sometimes you just have to change geats.
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